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Chapter 1
Introduction to the Languages Other Than English
(LOTE) – French Test and Suggestions for Using
this Test Preparation Manual

INTRODUCTION TO THE LANGUAGES OTHER THAN ENGLISH (LOTE) – FRENCH TEST
AND SUGGESTIONS FOR USING THIS TEST PREPARATION MANUAL

1

OVERVIEW
The State Board for Educator Certification (SBEC) has approved Texas educator standards that
delineate what the beginning educator should know and be able to do. These standards, which
are based on the state-required curriculum for students—the Texas Essential Knowledge and
Skills (TEKS)—form the basis for the Texas Examinations of Educator Standards® (TExES®)
program. This initiative, directed by Texas Education Agency (TEA), will affect all areas of Texas
education—from the more than 100 approved Texas Educator Preparation Programs (EPPs) to the
more than 7,000 Texas school campuses. This standards-based system reflects TEA’s commitment
to help align Texas education from kindergarten through college. TEA’s role in this K–16 initiative
will ensure that newly certified Texas educators have the essential knowledge and skills to teach the
TEKS to the state’s public school students.
This manual is designed to help examinees prepare for the TExES test in this field. Its purpose is
to familiarize examinees with the competencies to be tested, test question formats and pertinent
study resources. EPP staff may also find this information useful as they help examinees prepare for
careers as Texas educators.
KEY FEATURES OF THE MANUAL
• List of competencies that will be tested
• Strategies for answering multiple-choice questions
• Strategies for answering constructed-response
questions
• Rubrics for constructed-response questions
• Sample test questions and answer key
If you have any questions after reading this preparation manual or if you would like additional
information about the TExES tests or the educator standards, please visit the SBEC website at
www.sbec.state.tx.us.
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USING THE TEST FRAMEWORK
The Texas Examinations of Educator Standards (TExES) tests measure the content knowledge
required of an entry-level educator in a particular field in Texas public schools. This manual is
designed to guide your preparation by helping you become familiar with the material to be covered
on the test you are planning to take, identify areas where you feel you may be weak and increase
your knowledge in those areas by helping you design a study plan.
When preparing for this test, you should focus on the competencies and descriptive
statements, which delineate the content that is eligible for testing. A portion of the content
is represented in the sample questions that are included in this manual. These test questions
represent only a sampling of questions. Thus, your test preparation should focus on the
competencies and descriptive statements and not simply on the sample questions.

ORGANIZATION OF THE TEXES TEST FRAMEWORK
The test framework is based on the educator standards for this field.
The content covered by this test is organized into broad areas of content called domains. Each
domain covers one or more of the educator standards for this field. Within each domain, the content
is further defined by a set of competencies. Each competency is composed of two major parts:
1. the competency statement, which broadly defines what an entry-level educator in this field
in Texas public schools should know and be able to do, and
2. the descriptive statements, which describe in greater detail the knowledge and skills
eligible for testing.
The educator standards being assessed within each domain are listed for reference at the beginning
of the test framework, which begins on page 12. These are followed by a complete set of the
framework’s competencies and descriptive statements.
An example of a competency and its accompanying descriptive statements is provided below.
SAMPLE COMPETENCY

Languages Other Than English (LOTE) – French

COMPETENCY 005
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO UNDERSTAND THE LITERAL
CONTENT OF ORAL COMMUNICATIONS IN THE TARGET LANGUAGE.
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INTRODUCTION TO THE LANGUAGES OTHER THAN ENGLISH (LOTE) – FRENCH TEST
AND SUGGESTIONS FOR USING THIS TEST PREPARATION MANUAL
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SAMPLE DESCRIPTIVE STATEMENTS

The beginning teacher:
A. Derives essential information (main ideas and details) from oral discourse in the target
language on a variety of topics involving description and/or narration in different time
frames (e.g., present, past, future) and in a variety of contexts (e.g., lecture, conversation,
telephone message, public address announcement, news item, oral instructions).
B. Understands discourse in the target language likely to be encountered in social and
professional situations within the target language cultures and communities, including
discourse about cultural topics, connections to and comparisons with other disciplines and
connections to and comparisons with what is experienced outside the classroom.
C. Understands the meaning of idiomatic words and expressions frequently used in oral
discourse in the target language in a variety of culturally specific settings.

4
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STUDYING FOR THE TEXES TEST
The following steps may be helpful in preparing for the TExES test.
1. Identify the information the test will cover by reading through the test competencies
(see Chapter 3). Within each domain of this TExES test, each competency will receive
approximately equal coverage.
2. Read each competency with its descriptive statements in order to get a more specific
idea of the knowledge you will be required to demonstrate on the test. You may wish
to use this review of the competencies to set priorities for your study time.
3. Review the “Preparation Resources” section of this manual for possible resources
to consult. Also, compile key materials from your preparation coursework that are
aligned with the competencies.
4. Study this manual for approaches to taking the TExES test.
5. When using resources, concentrate on the key skills and important abilities that are
discussed in the competencies and descriptive statements.
6. Use the study plan document (Appendix A of this guide) to help you plan your study.
NOTE: This preparation manual is the only TExES test study material endorsed by Texas
Education Agency (TEA) for this field. Other preparation materials may not accurately reflect
the content of the test or the policies and procedures of the TExES program.
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Chapter 2
Background Information on the TExES
Testing Program

BACKGROUND INFORMATION ON THE TEXES TESTING PROGRAM

THE TEXES TESTS FOR TEXAS TEACHERS

2

As required by the Texas Education Code §21.048, successful performance on educator certification
examinations is required for the issuance of a Texas educator certificate. Each TExES test is a
criterion-referenced examination designed to measure the knowledge and skills delineated in
the corresponding TExES test framework. Each test framework is based on standards that were
developed by Texas educators and other education stakeholders.
Each TExES test is designed to measure the requisite knowledge and skills that an entry-level
educator in this field in Texas public schools must possess. The tests include both individual (standalone) test questions and questions that are arranged in clustered sets based on real-world situations
faced by educators.
DEVELOPMENT OF THE NEW TEXES TESTS
Committees of Texas educators and interested citizens guide the development of the new TExES
tests by participating in each stage of the test development process. These working committees are
composed of Texas educators from public and charter schools, faculty from EPPs, education service
center staff, representatives from professional educator organizations, content experts and members
of the business community. The committees are balanced in terms of position, affiliation, years
of experience, ethnicity, gender and geographical location. The committee membership is rotated
during the development process so that numerous Texas stakeholders may be actively involved. The
steps in the process to develop the TExES tests are described below.
1. Develop Standards. Committees are established to recommend what the beginning
educator should know and be able to do. Using the Texas Essential Knowledge and Skills
(TEKS) as the focal point, draft standards are prepared to define the knowledge and skills
required of the beginning educator.
2. Review Standards. Committees review and revise the draft standards. The revised draft
standards are then placed on the State Board for Educator Certification (SBEC) website
for public review and comment. These comments are used to prepare a final draft of the
standards that will be presented to the SBEC Board for discussion, the State Board of
Education (SBOE) for review and comment and the SBEC Board for approval. Standards
not based specifically on the TEKS, such as those for librarians and counselors, are
proposed as rule by the SBEC Board; sent to the SBOE for its 90-day review; and, if not
rejected by the SBOE, adopted by the SBEC Board.
3. Develop Test Frameworks. Committees review and revise draft test frameworks that are
based on the standards. These frameworks outline the specific competencies to be measured
on the new TExES tests. Draft frameworks are not finalized until after the standards are
approved and the job analysis/content validation survey (see #4) is complete.
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4. Conduct Job Analysis/Content Validation Surveys. A representative sample of Texas
educators who practice in or prepare individuals for each of the fields for which an educator
certificate has been proposed are surveyed to determine the relative job importance of each
competency outlined in the test framework for that content area. Frameworks are revised as
needed following an analysis of the survey responses.
5. Develop and Review New Test Questions. The test contractor develops draft questions
that are designed to measure the competencies described in the test framework. Committees
review the newly developed test questions that have been written to reflect the competencies
in the new test frameworks. Committee members scrutinize the draft questions for
appropriateness of content and difficulty; clarity; match to the competencies; and potential
ethnic, gender and regional bias.
6. Conduct Pilot Test of New Test Questions. All of the newly developed test questions that
have been deemed acceptable by the question review committees are then administered to
an appropriate sample of candidates for certification.
7. Review Pilot Test Data. Pilot test results are reviewed to ensure that the test questions are
valid, reliable and free from bias.
8. Administer TExES Tests. New TExES tests are constructed to reflect the competencies,
and the tests are administered to candidates for certification.
9. Set Passing Standard. A Standard Setting Committee convenes to review performance data
from the initial administration of each new TExES test and to recommend a final passing
standard for that test. The SBEC Board considers this recommendation as it establishes a
passing score on the test.
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BACKGROUND INFORMATION ON THE TEXES TESTING PROGRAM

TAKING THE TEXES TEST AND RECEIVING SCORES

2

Please refer to the current TExES Registration Bulletin or the ETS TExES website at
www.texes.ets.org for information on test dates, test centers, fees, registration procedures and
program policies.
Your score report will be available to you in your testing account on the ETS TExES online
registration system by 5:00 p.m. Central time on the score reporting date indicated in the
Registration Bulletin. The report will indicate whether you have passed the test and will
include:
•

A total test scaled score. Scaled scores are reported to allow for the comparison of
scores on the same content-area test taken on different test administration dates. The
total scaled score is not the percentage of questions answered correctly and is not
determined by averaging the number of questions answered correctly in each domain.
– For all TExES tests, the score scale is 100–300 with a scaled score of 240 as the
minimum passing score. This score represents the minimum level of competency
required to be an entry-level educator in this field in Texas public schools.

•

Your performance in the major content domains of the test and in the specific content
competencies of the test.
– This information may be useful in identifying strengths and weaknesses in your
content preparation and can be used for further study or for preparing to retake
the test. However, it is important to use caution when interpreting scores reported
by domain and competency as these scores are typically based on a smaller
number of items than the total score and therefore may not be as reliable as the
total score.

•

A link to information to help you understand the score scale and interpret your results.

A score report will not be available to you if you are absent or choose to cancel your score.
For more information about scores or to access scores online, go to www.texes.ets.org.

EDUCATOR STANDARDS
Complete, approved educator standards are posted on the SBEC website at www.sbec.state.tx.us.
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Chapter 3
Study Topics

STUDY TOPICS

TEST FRAMEWORK FOR FIELD 610: LANGUAGES OTHER THAN ENGLISH (LOTE) –
FRENCH
THE DOMAINS

Domain VI
12%

3

Domain I
34.6%

Domain V
12%

Domain IV
16.7%
Domain III
16.7%

Domain II
8%

• Domain I: Instruction and Assessment
Standards Assessed: I, II and III
• Domain II: Cultural Understanding
Standard Assessed: IV
• Domain III: Interpretive Listening
Standards Assessed: IV and V
• Domain IV: Interpretive Reading
Standards Assessed: VI and IV
• Domain V: Written Expression
Standard Assessed: VII
• Domain VI: Oral Expression
Standard Assessed: VIII

12
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TOTAL TEST BREAKDOWN
•

Exam is computer delivered

•

7 Sections

•

120 Multiple-Choice Questions (102 Scored Questions*)

•

3 Oral Expression Constructed-Response Tasks

•

3 Written Expression Constructed-Response Tasks

•

2 Instructional Practices Constructed-Response Tasks

3

*Your final scaled score will be based only on scored questions.

Section

Competencies

Domain(s)

I

Intercultural and
Cross-Cultural
Connections

II

Interpretive
Mode:
Listening with
Cultural and
Linguistic
Knowledge

III

Number of Questions

Timing

Weight
of
Section

36 Multiple-Choice
Questions
(30 scored plus
6 not scored)

Approximately
50 minutes

20%

39 Multiple-Choice
Questions
(32 scored plus
7 not scored)

50 minutes

21.4%

1 Task

5 minutes

Not
Scored

Literal
Comprehension
of Oral Messages
Inferential and
Interpretive
Comprehension
of Oral Messages

II
Interpretive
Mode:
Reading
with Cultural
and Linguistic
Knowledge

Intercultural and
Cross-Cultural
Connections
Literal
Comprehension
of Written
Communication

II
IV

Inferential and
Interpretive
Analysis
of Written
Communication
III
Writing
Practice

Practice Using
Alternate
Character
Toolbar

continued
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Section

Competencies

Domain(s)

Number of Questions

Timing

Weight
of
Section

IV

Language
Structures

V

3 ConstructedResponse Tasks:
1) Response to
E-mail, Memo or
Letter
2) Opinion/Position
Essay
3) Integrated Writing

50 minutes

12%

VI

3 ConstructedResponse Tasks:
1) Integrated
Speaking
2) Oral Presentation
or Situation/Opinion
3) Simulated
Conversation

Approximately
15 minutes

12%

Interpersonal
Writing

3

Presentational
Writing

Writing
Proficiency

Integrated
Skills
V

Speaking
Proficiency

Integrated
Skills
Presentational
Speaking
Interpersonal
Speaking

Optional Break: 10 Minutes
VI
Instructional
Practices
(multiple
choice)

Theories and
Principles
of Language
Learning

I

45 Multiple-Choice
Questions
(40 scored plus
5 not scored)

45 minutes

26.6%

I

2 ConstructedResponse Tasks:
1) Lesson Plan
2) Essay

35 minutes

8%

Theories and
Practices of
Second-Language
Instruction and
Assessment
Instructional
and Assessment
Strategies for
Implementing the
TEKS for LOTE

VII
Instructional
Practices
(constructed
response)

Theories and
Principles
of Language
Learning
Theories and
Practices of
Second-Language
Instruction and
Assessment
Instructional
and Assessment
Strategies for
Implementing the
TEKS for LOTE
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THE STANDARDS
LOTE STANDARD I:
The LOTE teacher understands language learning theories and principles of second-language
acquisition and uses this knowledge to plan instruction and assessment that promotes
success for all students in all areas of language learning as defined in the Texas Essential
Knowledge and Skills (TEKS).

3

Lote Standard Ii:
The LOTE teacher understands assessment and instruction and applies this knowledge to
monitor and promote student progress in all areas of language learning as defined in the
Texas Essential Knowledge and Skills (TEKS).

LOTE STANDARD III:
The LOTE teacher implements the Texas Essential Knowledge and Skills (TEKS), enabling
students to communicate in the target language, through which they gain knowledge and
understanding of other cultures, connect with other disciplines and acquire information,
make comparisons that develop insight into the nature of language and culture and
participate in multilingual communities at home and around the world.

LOTE STANDARD IV:
The LOTE teacher understands the nature of culture and the connections between language
and culture, and understands the practices, products and perspectives of the culture(s) in
which the target language is used.

LOTE STANDARD V:
As a demonstration of listening proficiency, the LOTE teacher is able to derive essential
information, interpret meaning and evaluate oral communications in the target language (as
applicable to the target language).

LOTE STANDARD VI:
As a demonstration of reading proficiency, the LOTE teacher is able to derive essential
information, interpret meaning and evaluate a variety of authentic materials written in the
target language (as applicable to the target language).

LOTE STANDARD VII:
As a demonstration of speaking proficiency, the LOTE teacher is able to construct effective
interpersonal and presentational oral discourse in the target language (as applicable to the
target language).

LOTE STANDARD VIII:
As a demonstration of writing proficiency, the LOTE teacher is able to write effective
interpersonal and presentational discourse in the target language (as applicable to the target
language).
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COMPETENCIES
DOMAIN I— INSTRUCTION AND ASSESSMENT

3

COMPETENCY 001
THE LOTE TEACHER KNOWS AND UNDERSTANDS LANGUAGE-LEARNING THEORIES
AND THEORIES OF SECOND-LANGUAGE ACQUISITION AND THEIR APPLICATION
TO LOTE INSTRUCTION AND ASSESSMENT TO PROMOTE THE LEARNING GOALS
DEFINED IN THE TEXAS ESSENTIAL KNOWLEDGE AND SKILLS (TEKS) FOR LOTE AND
PROMOTE ALL STUDENTS’ SUCCESS AS LANGUAGE LEARNERS.
The beginning teacher:
A. Understands theories and processes of interlanguage development, including
predictable patterns in second-language development and factors affecting the time
required to learn a language.
B. Understands the theories of cognitive processing that underlie first- and secondlanguage acquisition.
C. Understands general learning theories and processes relevant to language
acquisition, including theories and processes of second-language instruction and
assessment (e.g., communicative approaches, content-based approaches).
D. Understands the roles of various learning styles (e.g., visual, tactile, aural) in
second-language acquisition and plans, selects and creates a variety of instructional
and assessment materials that are responsive to various language-learning styles
and that raise students’ awareness of their own language-learning styles.
E.

Understands the roles of individual students’ characteristics (e.g., motivation,
first-language background), social processes and linguistic factors (e.g., language
transfer, overgeneralization) and other factors (e.g., family attitudes and behaviors)
in second-language acquisition.

F.

Applies theories and processes that guide work with particular student populations
in the LOTE classroom (e.g., heritage learners, gifted and talented, special needs)
to plan, select and create instructional and assessment strategies that enhance
language acquisition and success for all students.

G. Applies theories and processes of second-language learning, instruction and
assessment in planning, selecting and creating a variety of instructional and
assessment practices and sequences that are based on the learning goals defined in
the Texas Essential Knowledge and Skills (TEKS) for LOTE.
H. Knows how to expand and enrich existing home background of heritage language/
dialect of native speakers of the language.

16
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COMPETENCY 002
THE LOTE TEACHER UNDERSTANDS AND APPLIES THEORIES, STRATEGIES AND
PRACTICES OF SECOND-LANGUAGE INSTRUCTION AND ASSESSMENT TO PROMOTE
STUDENTS’ PROGRESS IN ALL AREAS OF LANGUAGE LEARNING AS DEFINED IN THE
TEXAS ESSENTIAL KNOWLEDGE AND SKILLS (TEKS) FOR LOTE.
The beginning teacher:

3

A. Understands and applies knowledge of instructional strategies, materials,
technologies and activities to plan instruction that is appropriate for students’
varied interests, needs, learning styles, motivations and backgrounds and for
fostering students’ progress in all areas of language learning.
B. Knows and understands a variety of informal and formal assessment methods
for identifying and interpreting students’ affective and cognitive needs (e.g.,
attitudes about language learning, language strengths and weaknesses, cultural
understandings); for determining students’ proficiency levels; for monitoring
students’ progress; for reflecting on, adjusting and improving teaching practice;
and for guiding students’ learning.
C. Plans, selects and implements a variety of informal and formal assessment
methods, tools and rubrics for evaluating and promoting students’ interpersonal,
interpretive and presentational communication skills in all modalities.
D. Applies knowledge of instructional strategies to encourage students’ self-evaluation
and self-monitoring, including self-selection of personal learning strategies relevant
to second-language acquisition.
E.

Understands strategies for selecting, adapting and developing instructional
strategies and informal and formal assessments for evaluating students’ language
acquisition as reflected in state and national guidelines (e.g., TEKS for LOTE,
American Council on the Teaching of Foreign Languages [ACTFL] Performance
Guidelines for K–12 Learners).

F.

Selects, creates, adapts and promotes age-appropriate and language-proficiencylevel-appropriate materials, strategies and applications of various media to foster
language learning and promote cultural understanding.

G. Understands strategies for promoting meaningful, proficiency-level-appropriate
discourse in the target language by providing comprehensible input and
opportunities to interact, negotiate meaning, speak extemporaneously, make
cultural connections and participate in extended conversational interactions.
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COMPETENCY 003
THE LOTE TEACHER UNDERSTANDS AND APPLIES STRATEGIES AND APPROACHES
FOR IMPLEMENTING THE TEKS FOR LOTE TO PROMOTE STUDENTS’ ABILITY
TO COMMUNICATE IN THE TARGET LANGUAGE, GAIN KNOWLEDGE AND
UNDERSTANDING OF OTHER CULTURES, CONNECT WITH OTHER DISCIPLINES AND
ACQUIRE INFORMATION, MAKE COMPARISONS THAT DEVELOP INSIGHT INTO THE
NATURE OF LANGUAGE AND CULTURE AND PARTICIPATE IN MULTILINGUAL
COMMUNITIES AT HOME AND AROUND THE WORLD.
The beginning teacher:
A. Applies knowledge of instructional and assessment strategies, practices and
sequences to facilitate the development of interpersonal communication in the
target language.
B. Applies knowledge of instructional and assessment strategies, practices and
sequences to facilitate the development of interpretive communication in the target
language, including strategies for guiding students in the selection of materials for
independent reading, listening and viewing in the target language.
C. Applies knowledge of instructional and assessment strategies, practices and
sequences to facilitate effective communication in the target language, including
strategies for making speech comprehensible.
D. Understands the use of instructional and assessment activities, materials and
practices that integrate culturally significant practices, products and perspectives
into the language-learning environment.
E.

Understands and applies strategies for guiding students in their comprehension of
the nature of language and culture through comparisons between the target cultures
and the students’ own language(s) and culture(s), including strategies for helping
students understand the influence of one language or culture on another.

F.

Understands and applies strategies for creating interdisciplinary learning
experiences to help students explore connections among disciplines; integrate
knowledge, skills and methods of inquiry from different subject areas; build
vocabulary in other disciplines; explore connections between the target language
and their own career goals; and make personal connections across disciplines
through the use of the target language.

G. Understands and applies strategies for connecting what is taught in the classroom
to what is experienced in everyday life and can make cultural connections across
disciplines.
H. Knows how to identify, plan and promote opportunities for students to participate
in extracurricular activities (e.g., contests, field trips) and local ethnic organizations
and events, including opportunities to work with individuals from a variety
of backgrounds and cultures to establish community learning activities, and
opportunities to study, travel and work abroad and at home.
18
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DOMAIN II—CULTURAL UNDERSTANDING

COMPETENCY 004
THE LOTE TEACHER UNDERSTANDS THE CONNECTIONS BETWEEN LANGUAGE
AND CULTURE, INCLUDING THE INTERACTIONS AMONG CULTURAL PRODUCTS,
PRACTICES AND PERSPECTIVES WITHIN THE TARGET LANGUAGE CULTURES.
The beginning teacher:

3

A. Understands and analyzes connections among cultural products, practices and
perspectives in the target cultures.
B. Knows and understands that there are multiple perspectives within the target
language cultures and can analyze and interpret ideas from diverse perspectives
within these cultures.
C. Understands and analyzes important similarities and differences among products,
practices and perspectives of target cultures and of multiple cultures within the
United States.
D. Understands and analyzes the factors within the target cultures that influence
language.
DOMAIN III—INTERPRETIVE LISTENING

COMPETENCY 005
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO UNDERSTAND THE LITERAL
CONTENT OF ORAL COMMUNICATIONS IN THE TARGET LANGUAGE.
The beginning teacher:
A. Derives essential information (main ideas and details) from oral discourse in the
target language on a variety of topics involving description and/or narration in
different time frames (e.g., present, past, future) and in a variety of contexts
(e.g., lecture, conversation, telephone message, public address announcement,
news item, oral instructions).
B. Understands discourse in the target language likely to be encountered in social
and professional situations within the target language cultures and communities,
including discourse about cultural topics, connections to and comparisons with
other disciplines and connections to and comparisons with what is experienced
outside the classroom.
C. Understands the meaning of idiomatic words and expressions frequently used in
oral discourse in the target language in a variety of culturally specific settings.
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COMPETENCY 006
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO INFER, INTERPRET AND
EVALUATE MEANING FROM ORAL COMMUNICATIONS IN THE TARGET LANGUAGE.
The beginning teacher:
A. Interprets and evaluates oral messages in the target language in order to make
inferences (e.g., characterizing the tone, mood or point of view of one or more
speakers; identifying a cause-and-effect relationship implied but not stated in an
oral communication; analyzing the sociocultural context of an oral exchange;
paraphrasing an oral message).

3

DOMAIN IV—INTERPRETIVE READING

COMPETENCY 007
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO UNDERSTAND THE LITERAL
CONTENT OF AUTHENTIC MATERIALS WRITTEN IN THE TARGET LANGUAGE.
The beginning teacher:
A. Understands the literal content of a variety of authentic materials (e.g., determining
the stated main idea of a passage; identifying an accurate summary of passage
content; identifying the sequence of events in a passage; discerning details
regarding character, setting or events described in a passage).
B. Understands various types of authentic target language texts and realia (e.g.,
literary works, personal letters, newspaper and magazine articles, informational
texts, websites, forms, menus, posters) that represent a variety of cultural,
community and cross-disciplinary perspectives, including materials that connect
with what is experienced outside the classroom.
C. Understands frequently used idiomatic words and expressions in a variety of
culturally specific authentic materials.

COMPETENCY 008
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO INFER, INTERPRET AND
EVALUATE MEANING FROM A VARIETY OF AUTHENTIC MATERIALS WRITTEN IN
THE TARGET LANGUAGE.
The beginning teacher:
A. Applies critical-reading skills (e.g., making inferences about setting or character
from information provided in a passage; discerning implied cause-and-effect
relationships in a passage; inferring an author’s assumptions, purpose or point of
view in a passage; interpreting figurative language, such as metaphors and similes,
in a literary passage) to a variety of authentic materials.
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DOMAIN V—WRITTEN EXPRESSION

COMPETENCY 009
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO USE A BROAD RANGE OF
SIMPLE AND COMPLEX LANGUAGE STRUCTURES IN THE TARGET LANGUAGE.
The beginning teacher:

3

A. Uses simple and complex language structures and conventions of the written
language (e.g., accent marks, spelling, punctuation) in interpersonal and
presentational writing.
B. Demonstrates a broad range of vocabulary, often-used idiomatic expressions and
culturally appropriate usage in interpersonal and presentational writing.

COMPETENCY 010
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO PREPARE EFFECTIVE
INTERPERSONAL AND PRESENTATIONAL WRITTEN DISCOURSE IN THE TARGET
LANGUAGE.
The beginning teacher:
A. Demonstrates the ability to construct informal and formal written discourse
concerning a variety of practical, social and professional topics (e.g., writing
a letter, writing about a literary passage; expressing views on a current issue;
responding to an opinion or viewpoint; describing the reasoning behind a decision)
and reflecting different cultural, community and cross-disciplinary perspectives.
B. Describes, narrates and explains in written discourse using tenses appropriate to the
task and registers appropriate to the audience (e.g., informal, formal).
C. Uses appropriate vocabulary to write about topics of personal and public interest,
including cultural perspectives, community events, comparisons between cultures,
connections between the study of the target language and other academic
disciplines and connections between what is taught in the classroom and real-life
experiences.
D. Exhibits an appropriate level of cultural knowledge and sensitivity while writing
cohesive summaries, essays, narratives, explanations and descriptions.
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DOMAIN VI—ORAL EXPRESSION

COMPETENCY 011
THE LOTE TEACHER DEMONSTRATES THE ABILITY TO CONSTRUCT EFFECTIVE
INTERPERSONAL AND PRESENTATIONAL ORAL DISCOURSE IN THE TARGET
LANGUAGE.
The beginning teacher:

3

A. Demonstrates the ability to initiate communication and respond orally in the target
language in a variety of social and professional situations (e.g., describing events or
circumstances, explaining a problem, discussing advantages and disadvantages of
an idea or proposed course of action).
B. Describes, narrates and explains in oral discourse in the target language using
tenses and moods appropriate to the task and the audience.
C. Uses appropriate vocabulary to present information about topics of personal and
public interest, including cultural perspectives, community events, comparisons
between cultures, connections between the study of the target language and other
academic disciplines and connections between what is taught in the classroom and
real-life experiences.
D. Demonstrates the ability to use spoken language in culturally appropriate ways,
including the use of different registers (e.g., informal, formal) to satisfy the
requirements of educational, professional and social situations.
E.
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Demonstrates a broad range of vocabulary, often-used idiomatic expressions,
clearly comprehensible pronunciation and intonation and simple and complex
language structures in oral discourse.

TExES Preparation Manual—Languages Other Than English (LOTE) – French

4

Chapter 4
Succeeding on Multiple-Choice Questions

SUCCEEDING ON MULTIPLE-CHOICE QUESTIONS

APPROACHES TO ANSWERING MULTIPLE-CHOICE QUESTIONS
The purpose of this section is to describe multiple-choice question formats that you will see on the
Languages Other Than English (LOTE) – French test and to suggest possible ways to approach
thinking about and answering the multiple-choice questions. However, these approaches are not
intended to replace familiar test-taking strategies with which you are already comfortable and that
work for you.

4

The LOTE – French test is designed to include a total of 120 multiple-choice questions, out of
which 102 are scored. Your final scaled score will be based only on scored questions. The questions
that are not scored are being pilot tested by including them in the test in order to collect information
about how these questions will perform under actual testing conditions. These questions are not
considered in calculating your score, and they are not identified on the test.
All multiple-choice questions on this test are designed to assess your knowledge of the content
described in the test framework. The multiple-choice questions assess your ability to understand
spoken and written materials in French, to identify main ideas and details and make inferences.
These questions also test your knowledge of cultural and linguistic aspects of the language, as
presented in the materials.
When you are ready to respond to a multiple-choice question, you must choose one of four answer
choices. Leave no questions unanswered. Nothing is subtracted from a score if you answer a
question incorrectly. Your score will be determined by the number of questions for which you select
the best answer.
In addition to the multiple-choice questions, the test will include several constructed-response
questions/tasks for which you will provide a written or oral response. For more information on the
constructed-response tasks, please see Chapters 6 through 11 of this preparation manual.

QUESTION FORMATS
You may see the following types of multiple-choice questions on the test:
— Single Questions
— Questions Based on Instructional Practices
— Questions with Stimulus Materials
On the following pages, you will find descriptions of these commonly used question formats, along
with suggested approaches for responding to each type of question. In the actual testing situation,
you may mark the test questions and/or write on the scratch paper provided at the testing center.
Your final response must be selected on the computer.

24
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SINGLE QUESTIONS
Many questions on this test are simply discrete questions that do not involve referencing any
material other than that presented as part of the question itself.
Within Sections II and VI of the test, you will see some single questions. Be sure to consider
each question in terms of only the information provided in the question—not in terms of specific
situations or individuals you may have encountered.
QUESTIONS BASED ON INSTRUCTIONAL PRACTICES
In Section VI of the test there will be questions that measure pedagogical knowledge and
competence in the theories, methods and techniques associated with teaching a foreign language.
The questions are related to instructional practices, understanding linguistic theories, integration
of the national standards into curriculum and instruction as well as assessment of languages and
cultures.
EXAMPLE 1

As part of a class activity, a foreign language teacher asks students about their plans for
the upcoming spring break. One student replies in the target language with the equivalent
of “Tomorrow, by car.” Apparently, the student has only partially understood the question.
Which of the following strategies would be most effective in getting the student to provide a
more complete response?
A. Repeating the question “What are you planning to do on vacation?” and giving the
student another opportunity to respond
B. Conducting a quick review on the interrogative words in the target language in
order to take advantage of this teaching opportunity
C. Echoing the answer quietly, as if contemplating it, and then asking, “Where are you
going and for how long?”
D. Translating the question into English, translating the student’s answer into English
and then asking the question a second time in the target language
EXAMPLE 2

Which of the following activities is most appropriate to assess students’ skills in the
interpersonal mode at the end of a unit?
A. Spontaneous role-play with partners
B. Staged skits performed in groups
C. Formal oral presentations
D. Recited poem or song

TExES Preparation Manual—Languages Other Than English (LOTE) – French

25

4

SUCCEEDING ON MULTIPLE-CHOICE QUESTIONS

SUGGESTED APPROACH

Example 1 measures knowledge of instructional practices in order to create a supportive classroom
where students use the target language and participate actively during class discussions.
Option A is a repetition of the same question that the teacher had already asked when the student
gave the partial response and, consequently, the teacher may not get a more complete response from
the student. Therefore, option A may be eliminated as the best answer to this question.

4

Option B includes a review of the interrogative words and does not emphasize productive language
skills. Explicit grammar instruction may not necessarily improve the student’s linguistic output.
Therefore, option B may be eliminated as the best answer to this question.
Option C is an effective strategy because the teacher is providing meaningful feedback while
encouraging the student to clarify the answer given previously. The teacher is negotiating meaning
with the student and providing the opportunity for the student to expand the original response.
Therefore, option C may be identified as the best response to this question.
Option D includes a translation into English of the question and the student’s answer, but it does not
use the target language to help the student with a correct answer. The student may lack the linguistic
resources in the target language to give an appropriate answer and the English translation of the
question may not lead into a more complete response in the target language. Therefore, option D
may be eliminated as the best answer to this question.
Example 2 measures knowledge of assessment models and their appropriate use. It requires
selecting an assessment practice appropriate to an interpersonal task.
Option A includes an activity that will require students to use the language while having a
conversation with one another, which will require active negotiation of meaning among the partners.
Since it is a spontaneous role-play, the two people participating in the conversation will need to
introduce adjustments and clarifications when needed. Therefore, option A may be identified as
the best response to this question.
Option B indicates that the skits will be performed in groups, which may not allow participants to
change what they want to say in order to clarify what they mean. Since the skits are staged, there
will be an opportunity for participants to rehearse the conversations based on a previously agreed
upon script. Therefore, option B may be eliminated as the best answer to this question.
Option C consists of an activity that will demonstrate a student’s skills in the presentational mode,
where one student will present to an audience. In the oral presentation, the student will be directing
the message to the members of the audience and there will be no opportunity for interaction.
Therefore, option C may be eliminated as the best answer to this question.
Option D involves presentational communication where the speaker will be reciting a poem or
singing a song to others, requiring the audience to interpret the meaning of the poem or song. This
is an example of “one-way” speaking, with no direct opportunity for the audience to interact with
the speaker to get a clarification of the message. Therefore, option D may be eliminated as the best
answer to this question.
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QUESTIONS WITH STIMULUS MATERIAL
Many questions on this test are preceded by stimulus material that relates to the question or
questions. Types of stimulus material will include reading comprehension passages, photographs
and listening comprehension selections. You will be asked to read, view or listen to the stimulus
material and identify important characteristics or draw conclusions based on the stimulus material.
For the reading section of the test, you will see a reading stimulus and then be asked to respond
to six multiple-choice questions related to that stimulus. You will be able to refer to the stimulus
as you answer the questions. For the listening section of the test, you will be asked to listen to
a selection and then respond to six multiple-choice questions related to that selection. You will
hear each selection once and then will have time to preview the questions before you listen to the
selection a second time. Then, you will have a short period of time per question to think about and
select your response. For both the reading and listening sections of the test, the last two multiplechoice questions in each set are a culture question and a linguistics question more or less closely
tied to the stimulus. You may need information not directly provided in the stimulus to answer these
questions.
You can use several different approaches to respond to these types of questions. Some commonly
used strategies for reading and listening comprehension are listed below.
Strategy 1 For reading comprehension, skim the stimulus material to understand its purpose,
its arrangement and/or its content. Then read the question(s) and refer again to
the stimulus material to verify the correct answer(s).
For listening comprehension, listen to the stimulus the first time through to get
a general sense of its purpose, its arrangement and/or its content. Listen to the
stimulus the second time through more carefully and critically.
Strategy 2 For reading comprehension, skim the question(s) before considering the stimulus
material. The content of the question(s) will help you identify the purpose of the
stimulus material and locate the information you need to respond to the question.
Strategy 3 For reading comprehension, use a combination of both strategies; apply the “read
the stimulus first” strategy with shorter, more familiar stimuli and the “skim
the question first” strategy with longer, more complex, or less familiar stimuli.
You can experiment with the sample questions in this manual and then use the
strategy with which you are most comfortable when you take the actual test.
For reading comprehension, whether you read the stimulus before or after you read the questions,
you should read it carefully and critically.
For the first four questions in each listening and reading set, be sure to consider the questions in terms
of only the information provided in the stimulus—not in terms of specific situations or individuals you
may have encountered. For questions 5 and 6, you may need to consider other factors.
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EXAMPLE 1 — LISTENING

SCRIPT TEXT – Materials in brackets is only heard

4

[Dans cette salle et la suivante, sont présentées plusieurs œuvres peintes par des artistes ayant
participé au courant impressionniste, comme Pissarro, Monet, Renoir, Sisley, ou d’autres. Mais
quelles sont les origines de ce mouvement artistique qui s’est développé après 1865? Dès le début
du XIXème siècle, certains artistes ont quitté leur atelier pour partir peindre en plein air. Ils ne
souhaitent plus seulement composer des images idéales et parfaites dans la solitude de l’atelier,
mais en sortant se confronter au monde, ils veulent percevoir la sensation d’une réalité toujours
changeante. Vers le milieu du siècle, de jeunes peintres poursuivent cette démarche. Ils s’appellent
Eugène Boudin, Claude Monet, Camille Pissarro, Jean-Frédéric Bazille, Alfred Sisley, ou PierreAuguste Renoir. Grâce aux inventions techniques, comme le train qui permet de se déplacer plus
vite, ou le tube de peinture qui offre la possibilité d’emporter facilement le matériel nécessaire, ils
partent explorer des paysages et inventent une nouvelle manière de peindre. Ils se veulent réalistes
et cherchent à saisir la sensation immédiate à peindre l’éphémère. Parfois, ils réalisent même des
séries de tableaux à partir d’un même motif pour rendre compte des variations de lumière. Sur la
toile, les limites entre les formes disparaissent, les couleurs se juxtaposent et se confrontent, la
main cherche, tâtonne, le geste se libère et s’affirme, et comme tout change à tout instant, il faut
peindre vite. Mais que peignent-ils, alors? Ce qu’ils voient autour d’eux; la ville ou la campagne,
les gares, les gens au travail, les ambiances de café, les petites choses du quotidien. Ils libèrent en
ce sens la peinture des références savantes et permettent à tout un chacun de s’approprier leur art.
Parti prenant de leur époque, ils s’intéressent à la photographie, et s’approprient des découvertes
scientifiques sur la matière, la lumière, ou l’optique. Ils découvrent également avec passion l’art
japonais, qui bouleverse la conception occidentale de l’espace, et de sa représentation. Ces peintres,
si célèbres aujourd’hui, n’ont pas toujours été appréciés, car au cœur du XIXème siècle, leurs
recherches ont bouleversé certains codes de la peinture. Et lorsqu’ils exposent ensemble pour la
première fois en 1874 à Paris, c’est le scandale. Leurs œuvres reçoivent injures et sarcasme de
la part des journalistes et d’une grande partie du public, qui ne voient là que taches, vulgarité,
vacarme. Il faudra attendre deux décennies et l’engouement de certains marchands d’art et
collectionneurs pour que ces artistes soient reconnus à leur juste valeur.]
Used by permission of Le musée de Beaux-Arts de Lyon - Ville de Lyon

1.

Pourquoi les peintres impressionnistes sont-ils sortis de leur atelier ?
A.
B.
C.
D.

2.

Quelle était la réaction initiale du public aux œuvres des impressionnistes ?
A.
B.
C.
D.
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Il n’y avait plus de commandes de portraits.
Les ateliers leur semblaient trop solitaires.
Les ateliers sont devenus remarquablement chers.
Ils voulaient voir et peindre le monde tel qu’il est.

On les a trouvées cultivées.
On les a trouvées banales.
On les a trouvées choquantes.
On les a trouvées valables.
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3.

Quel changement dans la culture de la France a eu un effet sur les impressionnistes ?
A.
B.
C.
D.

4.

La révolution française
La révolution industrielle
La fin du système féodal
La grandeur de l’époque napoléonienne

Dans la phrase «Il faudra attendre deux décennies et l’engouement de certains marchands d’art
et collectionneurs pour que ces artistes soient reconnus à leur juste valeur», pourquoi utiliset-on le subjonctif «soient» ?
A.
B.
C.
D.

4

Parce que l’on n’est pas sûr de la valeur de ces artistes
À cause de la conjonction «pour que»
À cause de l’expression «il faudra»
Parce que la proposition principale est au futur

SUGGESTED APPROACH — LISTENING

Listen to the stimulus carefully. Then read the questions and think about what they are asking and
the situation the selection is describing. Eliminate any obviously wrong answers, determine the
correct option and select it on the computer.
The first question asks why the impressionists went out of their studios to work. Option A is not
correct because the text does not mention portraits. Although the text speaks of la solitude de
l’atelier, option B is not correct; loneliness is not why they ventured out of their studios. Option C
is not correct because no mention is made of the cost of studios. Option D is the correct answer,
because the text states Ils se veulent réalistes et cherchent à saisir la sensation immédiate, à peindre
l’éphémère. [They saw themselves as realists and strove to capture the immediate sensation, to paint
the ephemeral.]
Question 2 asks about the public’s initial reaction to the works of the impressionists. Option A is
not correct; the public did not find their works cultivated; it saw them as vulgarité. Option B is
not correct; the word quotidien in the text refers to the everyday subjects of the impressionists’
paintings. The public did not see the works as everyday, or banal. Option C is correct, as the text
says c’est le scandale. Option D is not correct; according to the text, the value of the impressionists’
works was not recognized for two decades.
In the third question, option A is not correct; there is no mention of the French revolution in the
text. Option B is correct; the industrial revolution brought the railways and the improvements to
the production of paints that allowed the impressionists to travel to the countryside and paint out of
doors. Option C is not correct; there is no mention of the end of the feudal system. Option D is not
correct; there is no mention of the Napoleonic era.
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Option A in the fourth question is not correct; although clauses of doubt do take the subjunctive
that is not the reason for it here. Option B is the correct answer here because it is the conjunction
pour que, introducing a result, that requires the subjunctive. Option C is not correct. Il faut que +
another subject does require the subjunctive, but here the impersonal expression is simply followed
by an infinitive. Option D is not correct; the fact that il faudra is in the future does not mandate the
subjunctive.
EXAMPLE 2 — READING

4

Les restaurants universitaires sont ouverts à tous les étudiants inscrits dans un établissement
d’enseignement supérieur agréé par la sécurité sociale. Ils sont situés à proximité des sites
universitaires. On trouve même des cafétérias dans l’enceinte des facultés pour satisfaire un petit
creux entre les cours.
L’égalité des chances, c’est aussi la possibilité d’étudier libéré des contraintes matérielles
essentielles. Grâce aux restos U, les étudiants issus de tous les milieux ont la possibilité du prendre
à l’extérieur de chez eux un repas par jour en payant moins de 3 €. C’est une véritable mission de
service public, une aide matérielle financée par l’État à travers le CNOUS et les CROUS. Nous
avons servi en 2007 plus de 54 millions de repas.
Selon vos envies, le CROUS vous propose des repas complets et un ensemble de formules et
plats diversifiés. Pour 2,85 € seulement (tarif 2008–2009), vous pouvez manger un repas complet
composé d’une entrée, d’un plat chaud, et d’un dessert. Et histoire d’améliorer le quotidien et
de séduire vos papilles, les restaurants universitaires vous proposent chaque mois des repas à
thème. En février, les étudiants ont eu droit à une ballade culinaire dans les différentes régions de
l’hexagone. En mars, ils ont été invités à découvrir les saveurs du monde et en avril, à une chasse
aux œufs de Pâques. Et si vous avez faim, nous vous proposons également des crêpes, sandwiches,
salades, viennoiseries, et pizzas.
Pour manger équilibré sans se ruiner, le CROUS vous propose des formules de repas très diversifiés
au prix imbattable de 2, 85 €. En réalité, le coût d’un repas revient à 4,97 €. La différence est
subventionnée par l’État. Les menus proposés sont élaborés par des équipes de professionnel. Ils
offrent toutes les garanties sanitaires. L’hygiène de chaque restaurant est soumise à des contrôles
nationaux et régionaux réguliers.
Used by permission of the Centre national des œuvres universitaires et scolaires.

1.

Quel est l’objectif de cet article?
A.
B.
C.
D.
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De rendre plus connu les attraits du CROUS
De justifier le prix des repas aux restaurants universitaires
D’expliquer comment trouver un restaurant universitaire
D’examiner en profondeur le fonctionnement du CROUS
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2.

Qu’est-ce qui permet aux restaurants universitaires de proposer des repas à un prix si bas?
A.
B.
C.
D.

3.

D’après vos connaissances culturelles, la mission du restaurant universitaire reflète quel
principe important aux Français?
A.
B.
C.
D.

4.

Les CROUS n’offrent que de très petites portions.
Le gouvernement contribue au coût de chaque repas.
Les CROUS ne servent qu’un nombre limité de repas.
Le gouvernement offre les aliments gratis aux CROUS.

La liberté intellectuelle
La solidarité sociale
La théorie gastronomique
L’esprit cartésien

4

Dans la phrase « Les menus proposés sont élaborés par des équipes de professionnels. »
comment peut-on décrire « sont élaborés »?
A.
B.
C.
D.

C’est le passé composé.
C’est la voix passive.
C’est un verbe irrégulier.
C’est un passé surcomposé.

SUGGESTED APPROACH — READING

Read the article and carefully consider the information presented.
The first question asks what the object of the article is. Option A is the correct answer. It explains
the main gist of the article, which is to publicize how good and how inexpensive the university
restaurants are. Option B is not correct, since justifying the price implies a high price. Option C is
not correct because locations of the restaurants are not given. Option D is not correct because the
article does not talk about the history of the university restaurants.
Question 2 asks how the CROUS can offer meals at such low prices. Option A is not correct; the
text talks about repas complets as well as the other items offered. Option B is correct; the text
talks about the true cost of a meal and how the difference is subsidized (subventionée) by the
government. Option C is not correct, since no limitation to the number of meals is mentioned and in
fact, the serving of 54 million meals is presented as a plus. Option D is also not correct, because no
mention of direct government food aid is mentioned.
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Question 3 asks what principle important to the French is reflected in the CROUS. Option A is not
correct; although the CROUS do support the universities, they have no connection to intellectual
freedom. Option B is the correct answer, supported by the words L’égalité des chances, c’est aussi
la possibilité d’étudier libéré des contraintes matérielles essentielles. The CROUS offer inexpensive
meals to students of all social classes. Option C is not correct; although the text describes the food
at the CROUS as good, the mission of the CROUS is not to forward gastronomy. Option D is not
correct because supporting Cartesian thought is not the mission of the CROUS.

4

In question 4, option A is not correct because the phrase is not referring to past time. Option B is
the correct answer; something is being done to the menus by an agent. Option C is not correct; the
verb élaborer is a regular -er verb. Option D is not correct because the passé surcomposé would be
ont été élaborés.
EXAMPLE 3 — CULTURAL QUESTION

1.

D’après vos connaissances culturelles, quel plat composé est typiquement représentatif de la
région alsacienne ?
A.
B.
C.
D.
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Le boudin blanc
Le cassoulet
La bouillabaisse
La choucroute garnie
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4

2.

D’après vos connaissances culturelles, que représente ce monument pour les Français ?
A.
B.
C.
D.

Elle est la tour la plus élevée du monde.
Elle est le symbole de la France et de sa capitale.
Elle représente la libération de Paris de ses occupants.
Elle fait partie des plus grands monuments baroques.

SUGGESTED APPROACH

These types of questions test your cultural knowledge. We recommend that you use a combination
of the strategies above. Take a look at the picture first and make sure you understand its content.
Then read the question and refer again to the stimulus material to verify the correct answer.
Question 1 asks which dish is typically of the Alsace region of France, represented in the picture
by a house in a style typical to the region. Option A is not correct; Le boudin blanc [a type of
white sausage] is typical of the Ardennes region, bordering on Belgium. Option B is not correct;
Le cassoulet [a bean and meat stew] is typical of the Languedoc region, near Narbonne in the
south of France. Option C is not correct; La bouillabaisse [a fish and seafood soup] is typical of
the Marseilles and Nice region, also in the south of France. Option D is the correct answer; La
choucroute garnie [sauerkraut with sausages and ham] is typical of the Alsace region.
The monument in question 2 is clearly the Eiffel Tower. The Eiffel Tower is not the highest tower
in the world, so option A is incorrect. It does not represent the liberation of Paris from its occupiers,
as option C states, and it is not one of the great monuments of the Baroque, as option D states,
since the Eiffel Tower was built in the 19th century. The correct answer is option B; it symbolizes
France and its capital.
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MULTIPLE-CHOICE INSTRUCTIONAL PRACTICES QUESTIONS

SAMPLE MULTIPLE-CHOICE INSTRUCTIONAL PRACTICES QUESTIONS
The instructional practices questions are designed to measure your knowledge of foreign language
pedagogy and teaching methodology. They are not a measure of foreign language proficiency. The
questions and responses are in English. This section presents some sample instructional practices
questions for you to review as part of your preparation for the test. To demonstrate how each
competency may be assessed, each sample question is accompanied by the competency that it
measures. While studying, you may wish to read the competency before and after you consider each
sample question. Please note that the competency statements will not appear on the actual test.
An answer key follows the sample questions. The answer key lists the question number and correct
answer for each sample test question. Please note that the answer key also lists the competency
assessed by each question and that the sample questions are not necessarily presented in
competency order.

5

The sample questions are included to illustrate the formats and types of questions you will see on
the test; however, your performance on the sample questions should not be viewed as a predictor of
your performance on the actual test. A Supplemental Guide for the LOTE – French test is available
on the ETS TExES website at www.texes.ets.org. See this guide for an overview of the directions,
testing tools and buttons that will be available to you during the test.
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MULTIPLE-CHOICE INSTRUCTIONAL PRACTICES QUESTIONS

Part A questions are designed to measure your knowledge of language-acquisition theories and
instructional practices.

COMPETENCY 001

COMPETENCY 001

1.

2.

A brochure for a K–6 foreign language
program states that the program goals
are to introduce students to language
learning, to help students become
aware of and appreciate other cultures,
to enhance students’ understanding
of English and to motivate students
to study another language. Which of
the following types of programs is
described above?
A. An immersion program
B. A Foreign Language in Elementary
School (FLES) program
C. A bilingual education program
D. A Foreign Language Experience
(FLEX) program

A foreign language teacher is planning
a unit on a famous historical figure.
Which of the following activities is the
most appropriate for a second-grade
immersion class?
A. Completing work sheets for practice
with past tense verb forms so students
can speak and write about the historical
figure’s life
B. Reading storybooks in the target language to students about the historical
figure’s life and contributions to society
C. Translating the most important events
of the historical figure’s life into the
students’ first language
D. Showing a video in English about current events in the country where the
historical figure was born
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MULTIPLE-CHOICE INSTRUCTIONAL PRACTICES QUESTIONS

Part B questions are intended to measure your knowledge of the Standards for Foreign Language
Learning in the 21st Century. A summary of the Standards is provided during the test.

5
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COMPETENCY 003

COMPETENCY 003

3.

4.

Which example below best represents
an activity that demonstrates how
high school students might meet the
Communities standard?
A. Students are asked to complete several
service-learning projects each semester
in the local target language cultural
center
B. Students read an article about deforestation published in a target-country
newspaper and make a list of practices
that help protect forests
C. Students listen to an Internet Podcast
about the most recent target-country
elections and answer five multiplechoice questions about the content

During a unit on greetings and leavetakings, students role-play to introduce
themselves to other students and to
adults by using appropriate levels of
formality. Which supporting standard is
addressed through this activity?
A. Interpretive Communication,
Standard 1.2
B. Presentational Communication,
Standard 1.3
C. Products and Perspectives of Cultures,
Standard 2.2
D. Language Comparisons, Standard 4.1

D. Students in the target-language club
meet after school to make plans for the
Fall Festival
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MULTIPLE-CHOICE INSTRUCTIONAL PRACTICES QUESTIONS

Part C questions are designed to measure your knowledge of assessment of language and cultures.

COMPETENCY 002

COMPETENCY 002

5.

6.

Which of the following is the purpose
of summative assessment?
A. To determine level of comprehension
of a listening activity
B. To determine whether a student can
use in a written composition the
lexical elements studied in a unit

5

One of the goals of a foreign language
program is that students become able
to communicate orally in the present
tense, talking about themselves and
their personal interests. How can a
teacher demonstrate to parents and
school officials that that goal has been
achieved?

C. To determine level of mastery of
material studied in one chapter of
a unit

A. By making a bulletin board on which
are posted the highest written test
scores of all of the students enrolled in
foreign languages

D. To determine a student’s level of
proficiency at the end of a program
of study

B. By keeping a portfolio of each student’s
tests and quizzes
C. By asking students to keep a journal of
new words they have learned
D. By recording students interviewing
each other in class while speaking the
target language
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ANSWER KEY
Question
Number

Correct
Answer

Competency

1
2
3
4
5
6

D
B
A
D
D
D

001
001
003
003
002
002

5
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Chapter 6
Succeeding on Written Expression
Constructed-Response Tasks

6

SUCCEEDING ON WRITTEN EXPRESSION CONSTRUCTED-RESPONSE TASKS

WRITTEN EXPRESSION CONSTRUCTED-RESPONSE TASKS
The LOTE – French test will include three tasks that require a constructed response written in
French. The written expression constructed-response scores will be combined with the other
constructed-response scores and the multiple-choice section scores to produce a total test score.
For the written expression section of the test, you will be asked to write in the target language
(i.e., French) in ways outlined in the test. There will be three tasks in the written expression section.
The total testing time for the written expression section is 50 minutes; therefore, you should manage
your time so that you have enough time to answer the three tasks within the allotted time. You will
type your response to each question (see information about the alternate character toolbar on page 47).
Your response must be written in the target language (i.e., French). In preparing your responses to
the questions, you may choose to prepare and organize your thoughts on the scratch paper provided.
However, you will only be scored on the response that you type on the computer. You may not use
any reference materials during the test.
This chapter includes an explanation of how the constructed responses will be scored; sample
questions appear in the next chapter.

6
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SCORING RUBRIC FOR WRITTEN EXPRESSION – Response to E-mail, Memo or Letter
and Opinion/Position Essay
Features/Dimensions
Score
3
High

2
Mid-High

General
Description
A response at
this level is
characterized
by most of
the following
features/
dimensions:

A response at
this level is
characterized
by most of
the following
features/
dimensions:

Task
Completion

Topic Development

Writing Skills

• Fully addresses
and completes
the task

• Directly relates to
the topic; topic well
developed
• All or almost all
supporting details
or examples are
appropriate and effective

• Response is well organized and generally
coherent
• Demonstrates a high or mid-high degree
of control of a variety of structures; a few
grammatical errors occur with no evident
patterns
• Varied vocabulary appropriate for the content
and used with precision
• Very few errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure)
• Register is appropriate (accurate social and/or
cultural references included)

• Addresses and
completes the
task

• Relates to the topic
• Most supporting details
or examples are well
defined

• Response is organized, but some parts are not
fully developed
• Demonstrates a moderate degree of control of a
variety of structures; some grammatical errors
occur
• Appropriate vocabulary with occasional errors
such as making up words or code switching
• Some errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure) but they do
not impede communication
• Register is usually appropriate (generally
accurate social and/or cultural references
included)

1
Mid-Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task

• Moderately relates to
the topic
• Some supporting details
or examples are vague
or not well defined

• Response is inadequately organized/not
sequenced correctly
• Demonstrates a lack of control of a variety of
structures; frequent grammatical errors occur
• Limited vocabulary; frequent errors such as
making up words or code-switching
• Frequent errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure)
• Register is inappropriate (inaccurate social and/
or cultural references are included)

0
Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Partially
addresses and/
or partially
completes the
task

• Minimally relates to the
topic
• Most supporting
details or examples
are irrelevant or not
effective

• Response is disorganized
• Demonstrates a lack of control of most
structures; numerous grammatical errors impede
communication
• Insufficient vocabulary; constant interference
from another language
• Pervasive errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure) impeding
communication
• Minimal to no attention to register (inaccurate
social and/or cultural references are included)
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SUCCEEDING ON WRITTEN EXPRESSION CONSTRUCTED-RESPONSE TASKS

SCORING RUBRIC FOR WRITTEN EXPRESSION – Integrated Writing Skills
Features/Dimensions
Score

General
Description

Task
Completion

Topic Development

Writing Skills

3
High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Fully addresses
and completes
the task

• Directly relates to
the topic; topic well
developed
• All or almost all
supporting details
or examples are
appropriate and effective
• Clearly demonstrates
a high degree of
understanding of the
content in the text

• Response is well organized and generally
coherent
• Demonstrates a high or mid-high degree
of control of a variety of structures; a few
grammatical errors occur with no evident
patterns
• Varied vocabulary appropriate for the content
and used with precision
• Very few errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure)
• Register is appropriate (accurate social and/or
cultural references included)

2
Mid-High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task

• Relates to the topic
• Most supporting details
or examples are well
defined
• Demonstrates a
moderate degree of
understanding of the
content in the text

• Response is organized, but some parts are not
fully developed
• Demonstrates a moderate degree of control of a
variety of structures; some grammatical errors
occur
• Appropriate vocabulary with occasional errors
such as making up words or code switching
• Some errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure) but they do
not impede communication
• Register is usually appropriate (generally
accurate social and/or cultural references
included)

1
Mid-Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task

• Moderately relates to
the topic
• Some supporting details
or examples are vague
or not well defined
• Demonstrates a low
degree of understanding
of the content in the text

• Response is inadequately organized/not
sequenced correctly
• Demonstrates a lack of control of a variety of
structures; frequent grammatical errors occur
• Limited vocabulary; frequent errors such as
making up words or code-switching
• Frequent errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure)
• Register is inappropriate (inaccurate social and/
or cultural references are included)

0
Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Partially
addresses and/
or partially
completes the
task

• Minimally relates to the
topic
• Most supporting
details or examples
are irrelevant or not
effective
• Demonstrates a poor
degree of understanding
of the content in the text

• Response is disorganized
• Demonstrates a lack of control of most
structures; numerous grammatical errors impede
communication
• Insufficient vocabulary; constant interference
from another language
• Pervasive errors in conventions of the written
language (orthography: spelling, accent marks
and punctuation; sentence structure) impeding
communication
• Minimal to no attention to register (inaccurate
social and/or cultural references are included)
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ALTERNATE CHARACTER TOOLBAR
The Written Expression section of the LOTE – French test requires the test taker to enter written
responses on the computer. An alternate character toolbar for inputting French accents and
characters (e.g., é, à, ç) is built into the test. Just before the Written Expression section, you will be
presented with one unscored question to use for practicing with the toolbar. You may take up to five
minutes on this practice question; your response will not be graded nor will it affect your grade in
any way.
A tutorial for using the toolbar is in the TExES/ExCET section of the ETS TExES website at
www.texes.ets.org. Once you are on the ETS TExES website, select TExES/ExCET in the lefthand menu, then select Alternate Character Toolbar Tutorials in the left-hand menu and look for the
link for the tutorial. If you are taking the LOTE – French test, you are strongly urged to view this
tutorial and practice using the toolbar before the day of your test.
Upon launching the tutorial, you will be presented with a blank area to practice typing in French
and inserting French characters and accents. You may type anything you like; your response will
not be saved. For example, you may answer the question “Why are you taking the LOTE – French
test?” The alternate character toolbar may be repositioned anywhere on the screen. When you are
finished, choose Exit to close the tutorial.
NOTE: To execute the tutorial, you will need to have Java Runtime Environment, version 1.5 or
greater, installed on your computer. If you do not have Java Runtime Environment, a free download
available from the Java website at www.java.com/en/download/manual.jsp will install it on your
computer. Simply choose the correct download for your operating system. If you are running the
Microsoft Windows Vista operating system, it is recommended that you install the latest version of
Java (Version 6) with the latest update. You may have to reboot your computer after the installation.
If you are unsure if your computer has the Java Runtime Environment, the Java website at
www.java.com/en/download/manual.jsp also provides an option that will check your computer for
you. Simply choose to “Verify Now.”
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Chapter 7
Written Expression Constructed-Response
Practice Tasks
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WRITTEN EXPRESSION CONSTRUCTED-RESPONSE PRACTICE TASKS

PREPARING FOR THE WRITTEN EXPRESSION CONSTRUCTED-RESPONSE TASKS
Following are three sample written expression constructed-response tasks that represent the types of
tasks you will see on the LOTE – French test.
In preparing for the written expression constructed-response tasks, you may wish to draft a response
to the task by reading the question and planning, writing and revising your response. The total
testing time for the Written Expression section is 50 minutes; therefore, you should manage your
time so that you have enough time to answer the three tasks within the allotted time. Because you
will be demonstrating your proficiency in the French language, be sure to write in French. Also,
because no reference materials will be available during the test, it is recommended that you refrain
from using a dictionary, a thesaurus or textbooks while writing your practice responses.

GENERAL DIRECTIONS FOR RESPONDING TO THE WRITTEN EXPRESSION
CONSTRUCTED-RESPONSE TASKS
A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for this computerized task.
Written Expression Section Directions

7

The Written Expression section includes three tasks and is designed to measure different aspects of
your writing ability.
Question
1
2
3

Task
Response to E-mail, Memo or Letter
Opinion/Position Essay
Writing Integrated Skills

For each type of question, you will be given specific directions.
You will have 50 minutes to answer all of the questions. A clock at the top of the screen will
indicate how much time is remaining.
You can move from one question to the next by clicking Next. You can skip questions and go back to
them later as long as there is time remaining. If you want to return to previous questions, click Back.
For later review, you can mark a question by clicking Mark, which will place a check mark next to
the question on the Review screen. Clicking Mark again will remove the check mark. A question
will remain marked until you unmark it, even if you change the answer.
You can click Review at any time, and the Review screen will show you which questions you have
answered and which you have not answered. The Marked column shows all questions you have
marked for review. From the Review screen, you may go directly to any question.

50
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SAMPLE WRITTEN EXPRESSION CONSTRUCTED-RESPONSE TASKS
TASK ONE

A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for this computerized task.
COMPETENCIES 009, 010 — Written Expression Section
Question 1: Response to E-mail, Memo or Letter
Directions: Read the following e-mail and write an appropriate response. Write your response in
the space provided. Manage your time so that you allow enough time to plan, write and revise your
response. Your answer should be a minimum of 60 words.
SAMPLE 1

Imaginez qu’il y a trois semaines vous avez commandé un DVD intitulé Histoire des rois de France
que vous souhaitez offrir en cadeau à votre ami. Vous recevez un email de la responsable de ventes
vous indiquant que le DVD est épuisé. Répondez à cet email.
De: Sophie Massamba
À: M-lebon@caramel.fr
Envoyé: 10 février 2009
Objet: Commande de DVD

7

Madame/Monsieur,
Nous pensions satisfaire votre commande. Cependant nous sommes au regret de vous annoncer que
nous ne disposons pas actuellement dans nos stocks du DVD Histoire des rois de France. Nous
vous serions reconnaissants de bien vouloir patienter un délai de deux mois. Nous comprenons
l’inconvénient que cela peut causer.
Faites-nous savoir si vous souhaitez toujours maintenir votre commande.
N’hésitez pas à nous contacter si vous avez des questions.
Veuillez, Madame/Monsieur, agréer à l’expression des mes sentiments distingués.
Sophie Massamba
Responsable des ventes
01-39-24-56-99
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TASK TWO

A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for this computerized task.
COMPETENCIES 009, 010 — Written Expression Section
Question 2: Opinion/Position Essay
Directions: Read the following question and write an essay on the topic given. Write your response
in the space provided. Make sure that your essay includes reasons and/or examples to support your
opinion. Manage your time so that you have enough time to plan, write and revise your response.
Your response should be a minimum of 120 words.
SAMPLE 2

À votre avis, est-ce que la musique est importante dans la vie de tous les jours?
•

Énoncez et défendez votre opinion sur ce sujet.

•

Employez des exemples précis pour soutenir vos idées.

TASK THREE

7

A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for this computerized task.
COMPETENCIES 007, 008, 009, 010 – Written Expression Section
Question 3: Writing Integrated Skills
Directions: Based on the information from the passage below, complete the following task. Manage
your time so that you can plan, write and revise your response. Your response should be a minimum
of 120 words.
SAMPLE 3

L’article suivant intitulé «Un père anglophone et son fils unis par le français» a été écrit par JeanCosme Delaloye et publié par France-Amérique.
Il parle de son « épiphanie» dans un français impeccable, légèrement teinté d’un mélange d’accent
américain et d’intonations d’Afrique de l’Ouest. Rien ne prédestinait James Natsis, un Américain
d’origine grecque de 50 ans habitant Louisville dans le Kentucky, à parler le français. Et encore
moins à ne communiquer que dans la langue de Molière avec son fils Ashton, trois ans et demi.
«Ma femme est américaine et quand elle était enceinte, je lui ai dit que je ne parlerai à notre fils
qu’en français», explique-t-il. «Comme nous n’avons pas accès à des programmes d’immersion
en français dans les écoles de Louisville, je suis le seul contact qu’Ashton ait dans cette langue».
Les racines de l’intérêt de James Natsis pour le bilinguisme sont ancrées dans son enfance à
52
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St. Louis dans le Missouri. James Natsis avait fait un peu de français à l’école, mais il dit avoir
véritablement découvert cette langue en 1982, lors d’un voyage en Europe. «C’est une épiphanie»,
glisse-t-il. «À l’époque, je voyageais avec mon cousin. Nous avions visité en train la Belgique
wallonne, l’Allemagne, la Suisse, le village natal de mon père en Grèce, l’Italie. En arrivant à la
frontière française, nous avons dû changer de train. Je me suis retrouvé dans le wagon-restaurant
avec une femme qui m’a dit «Pardonnez-moi monsieur, s’il vous plaît». Je connaissais ces mots et
y ai repensé pendant la semaine que nous avons passée en France» Depuis ce jour-là, le français n’a
littéralement plus quitté James Natsis. De retour aux États-Unis, il a décidé de prendre des cours de
français, puis s’est rendu au Québec ainsi que dans des pays d’Afrique de l’Ouest.
Père et fils ne conversent aujourd’hui qu’en français. «Pour que cela marche et qu’Ashton apprenne
le français, il faut que je lui parle exclusivement dans cette langue», explique Jim Natsis. Ce
dernier a d’ailleurs pris les choses en main pour promouvoir la langue de Molière à Louisville
et y constituer un réseau francophone. En juillet 2008, il a lancé l’Association francophone du
Kentucky. Le directeur des affaires internationales de l’Université étatique de Virginie occidentale,
travaille également avec les différentes communautés francophones de sa ville, dont les Haïtiens,
les Sénégalais et Congolais. «C’est le visage changeant de la francophonie aux États-Unis», précise
James Natsis. «Et souvent, le français se perd dans ces communautés, car il ne s’enseigne plus.»
Plusieurs initiatives ont été lancées à Louisville. Une station de radio, Radio Bonheur, émet pour
les ressortissants haïtiens du Kentucky. L’Alliance Française a mis sur pied «Les petits amis», un
programme en français chaque samedi pour les 3-4 ans. James Natsis reconnaît les difficultés qu’il
a eues pour intéresser les plus grands au programme d’appui scolaire en français qu’il a essayé de
mettre sur pied dans l’école publique de Louisville dirigée par sa femme. Ashton grandit et James
Natsis va rapidement être confronté à l’absence d’infrastructure scolaire en français pour son fils.
Dans sa «stratégie» pour transmettre à Ashton la langue qui le passionne, les DVD jouent un rôle
central. «Nous regardons le film Madagascar ou la série Scoubidou en français», dit-il. «Il faut
que je sois têtu et essaie de parler autant que possible à mon fils en français. (…) Quand tu ne nais
pas dans un environnement multilingue, il faut le créer». James Natsis affirme espérer pouvoir
convaincre son fils des bienfaits du bilinguisme. Et si Ashton décidait de «faire de la résistance» en
parlant à son père en anglais ? «Je suis plus grand et plus fort», répond James Natsis en riant. «S’il
veut se “faciliter la vie,” le meilleur moyen sera de me parler français !»
Used by permission of France-Amérique, © 2009.

WRITING TASK

Résumez l’article que vous venez de lire en expliquant l’importance que James Natsis accorde au
français.
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SUCCEEDING ON ORAL EXPRESSION CONSTRUCTED-RESPONSE TASKS

ORAL EXPRESSION CONSTRUCTED-RESPONSE TASKS
The LOTE – French test includes three tasks that require a constructed response spoken in French.
The oral expression constructed-response scores will be combined with the other constructedresponse scores and the multiple-choice section scores to produce a total test score.
For the oral expression section of the test, you will be asked to speak in the target language (i.e.,
French) in ways outlined in the test. There will be three tasks requiring different types of responses
in this section. For each task, you will read the directions in English and listen to the actual question
in the target language (i.e., French). You will have time to consider and prepare for all of the oral
expression tasks. Following the preparation time, you will be prompted to speak. You may choose
to make notes to prepare your response on the scratch paper provided. However, you will be scored
only on your recorded oral response.
Be sure to speak naturally and appropriately in the target language (i.e., French) when responding to
the questions. The test is designed to measure your proficiency in the target language (i.e., French).
There are no prescribed answers to these questions; however, each response needs to follow all the
task directions to be appropriate. Say as much as you can until the response time is over or until you
feel you have provided a thorough response.
This chapter includes an explanation of how the constructed responses will be scored; sample
questions appear in the next chapter.

8
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SCORING RUBRIC FOR ORAL EXPRESSION – Integrated Speaking Skills
Features/Dimensions
Score

General
Description

Task
Completion

Topic Development

Language Use

3
High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Fully addresses
and completes
the task

• Directly relates to
the topic; topic well
developed
• All or almost all
supporting details
or examples are
appropriate and
effective
• Clearly demonstrates
a high degree of
understanding of the
content in the text

• Demonstrates high or mid-high degree of
control of a variety of structures; a very few
grammatical errors occur with no evident
patterns
• Varied vocabulary appropriate for the content
used with precision
• High level of fluency
• Very good pronunciation
• Well-organized, generally coherent response
• Register is appropriate (accurate social and/or
cultural references included)

2
Mid-High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task

• Relates to the topic
• Most supporting
details or examples are
well defined
• Demonstrates a
moderate degree of
understanding of the
content in the text

• Demonstrates a moderate degree of control
of a variety of structures; some grammatical
errors occur
• Appropriate vocabulary with occasional
errors such as making up words and codeswitching
• Moderate level of fluency with occasional
hesitance; some successful self correction
• Good pronunciation
• Organized response with some coherence
• Register is usually appropriate (generally
accurate social and/or cultural references
included)

1
Mid-Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task

• Moderately relates
to the topic
• Some supporting
details or examples
are vague or not well
defined
• Demonstrates a
low degree of
understanding of the
content in the text

• Demonstrates a lack of control of a variety of
structures; frequent grammatical errors occur
• Limited vocabulary, frequent errors such as
making up words and code-switching
• Low level of fluency with frequent hesitance
• Fair pronunciation with interference from
another language
• Disorganized response with little coherence
• Register is inappropriate (inaccurate social
and/or cultural references included)

0
Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Partially
addresses and/
or partially
completes the
task

• Minimally relates to
the topic
• Most supporting
details or examples
are irrelevant or not
effective
• Demonstrates a
poor degree of
understanding of the
content in the text

• Demonstrates a lack of control of numerous
structures; numerous grammatical errors
impede communication
• Insufficient vocabulary; constant interference
from another language
• Poor fluency with labored expression
• Poor pronunciation, which affects
comprehension
• Disorganized response with no coherence
• Minimal to no attention to register
(inaccurate social and/or cultural references
are included)
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SCORING RUBRIC FOR ORAL EXPRESSION – Oral Presentation or Situation/Opinion
Features/Dimensions
Score

8

General
Description

Task
Completion

Topic Development

Language Use

3
High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Fully addresses
and completes
the task

• Directly relates to the
topic, well-developed
treatment of the topic
• All or almost all
supporting details
or examples are
appropriate and
effective

• Demonstrates high or mid-high degree of
control of a variety of structures; a very few
grammatical errors occur with no evident
patterns
• Varied vocabulary appropriate for the content
used with precision
• High level of fluency
• Very good pronunciation
• Well-organized, generally coherent response
• Register is appropriate (accurate social and/or
cultural references included)

2
Mid-High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task

• Relates to the topic
• Most supporting
details or examples are
well defined

• Demonstrates a moderate degree of control
of a variety of structures, some grammatical
errors occur
• Appropriate vocabulary with occasional
errors such as making up words or codeswitching
• Moderate level of fluency with occasional
hesitance; some successful self correction
• Good pronunciation
• Organized response with some coherence
• Register is usually appropriate (generally
accurate social and/or cultural references
included)

1
Mid-Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task

• Moderately relates to
the topic
• Some supporting
details or examples
are vague or not well
defined

• Demonstrates a lack of control of a variety of
structures; frequent grammatical errors occur
• Limited vocabulary, frequent errors such as
making up words and code-switching
• Low level of fluency with frequent hesitance
• Fair pronunciation with interference from
another language
• Disorganized response with little coherence
• Register is inappropriate (inaccurate social
and/or cultural references included)

0
Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Partially
addresses and/
or partially
completes the
task

• Minimally relates to
the topic
• Most supporting
details or examples
are irrelevant or not
effective

• Demonstrates a lack of control of numerous
structures; numerous grammatical errors
impede communication
• Insufficient vocabulary; constant interference
from another language
• Poor fluency with labored expression
• Poor pronunciation, which affects
comprehension
• Disorganized response with no coherence
• Minimal to no attention to register
(inaccurate social and/or cultural references
are included)
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SCORING RUBRIC FOR ORAL EXPRESSION – Simulated Conversation
Features/Dimensions
Score

General
Description

Task
Completion

Topic Development

Language Use

3
High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Fully addresses
and completes
the task
• Responds fully
to all or almost
all of the parts/
prompts of the
conversation

• Responses relate
directly to the topic
and include a welldeveloped treatment
of all or almost all the
elements in the thread
of the conversation

• Demonstrates high or mid-high degree of
control of a variety of structures; a few
grammatical errors occur with no evident
patterns
• Varied vocabulary appropriate for the content
used with precision
• High level of fluency
• Very good pronunciation
• Well-organized, generally coherent responses
• Register is appropriate (accurate social and/or
cultural references included)

2
Mid-High

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses and
completes the
task
• Responds to
all or almost
all of the parts/
prompts of the
conversation

• Responses relate to the
topic and include most
elements in the thread
of the conversation

• Demonstrates a moderate degree of control
of a variety of structures, some grammatical
errors occur
• Appropriate vocabulary with occasional
errors such as making up words or codeswitching
• Moderate level of fluency with occasional
hesitance; some successful self correction
• Good pronunciation
• Organized responses with some coherence
• Register is usually appropriate (generally
accurate social and/or cultural references
included)

1
Mid-Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Addresses
and completes
some parts of
the task
• Responds to
most parts/
prompts of the
conversation

• Responses relate
moderately to the topic
and include some
elements in the thread
of the conversation

• Demonstrates a lack of control of a variety of
structures; frequent grammatical errors occur
• Limited vocabulary, frequent errors such as
making up words and code-switching
• Low level of fluency with frequent hesitance
• Fair pronunciation with interference from
another language
• Disorganized responses with little coherence
• Register is inappropriate (inaccurate social
and/or cultural references included)

0
Low

A response at
this level is
characterized
by most of
the following
features/
dimensions:

• Partially
addresses and/
or partially
completes the
task
• Responds
inappropriately
to some parts/
prompts of the
conversation

• Responses relate
minimally to the
topic and include few
elements in the thread
of the conversation

• Demonstrates a lack of control of numerous
structures; numerous grammatical errors
impede communication
• Insufficient vocabulary; constant interference
from another language
• Poor fluency with labored expression
• Poor pronunciation, which affects
comprehension
• Disorganized responses with no coherence
• Minimal to no attention to register
(inaccurate social and/or cultural references
are included)
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ORAL EXPRESSION CONSTRUCTED-RESPONSE PRACTICE TASKS

PREPARING FOR THE ORAL EXPRESSION CONSTRUCTED-RESPONSE TASKS
Following are three sample oral expression constructed-response tasks that represent the types of
tasks you will see on the LOTE – French test.
In preparing for the oral expression constructed-response tasks, you may wish to make notes to
prepare your oral response on the scratch paper provided. However, you will be scored only on
the responses you record after the instructions indicate that you should begin speaking. Each task
will have its own timing for preparation and response. Also, because no reference materials will be
available during the test, it is recommended that you refrain from using a dictionary, a thesaurus or
textbooks while preparing your practice responses.

GENERAL DIRECTIONS FOR RESPONDING TO THE ORAL EXPRESSION
CONSTRUCTED-RESPONSE TASKS
Oral Expression Section Directions
The Oral Expression section includes three tasks and is designed to measure different aspects of
your ability to speak French. This section lasts approximately 15 minutes.
Question
1
2
3

Task
Speaking Integrated Skills
Oral Presentation or Situation/Opinion
Simulated Conversation

For each type of question you will be given specific directions, including the amount of time
allowed for preparation and speaking. Answer each question according to the directions. It is to
your advantage to say as much as you can in the time allowed.

9

Relax and speak as clearly and confidently as you can. Maintain a consistent distance from the
microphone and speak directly into it. Keep your voice at a consistent level of loudness (neither too
soft nor too loud).

SAMPLE ORAL EXPRESSION CONSTRUCTED-RESPONSE TASKS
TASK ONE

A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for this computerized
task.
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COMPETENCIES 007, 008, 011
Question 1: Speaking Integrated Skills
Directions: You will have 5 minutes to complete the speaking task: 1 minute to read the passage
below, 2 minutes to prepare and 2 minutes to record your response. The passage you will be reading
for this task is the same passage you read in the integrated writing skills task.
SAMPLE 1

L’article suivant intitulé «Un père anglophone et son fils unis par le français» a été écrit par JeanCosme Delaloye et publié par France-Amérique.
Il parle de son « épiphanie» dans un français impeccable, légèrement teinté d’un mélange d’accent
américain et d’intonations d’Afrique de l’Ouest. Rien ne prédestinait James Natsis, un Américain
d’origine grecque de 50 ans habitant Louisville dans le Kentucky, à parler le français. Et encore
moins à ne communiquer que dans la langue de Molière avec son fils Ashton, trois ans et demi.
«Ma femme est américaine et quand elle était enceinte, je lui ai dit que je ne parlerai à notre fils
qu’en français», explique-t-il. «Comme nous n’avons pas accès à des programmes d’immersion en
français dans les écoles de Louisville, je suis le seul contact qu’Ashton ait dans cette langue».
Les racines de l’intérêt de James Natsis pour le bilinguisme sont ancrées dans son enfance à
St. Louis dans le Missouri. James Natsis avait fait un peu de français à l’école, mais il dit avoir
véritablement découvert cette langue en 1982, lors d’un voyage en Europe. «C’est une épiphanie»,
glisse-t-il. «À l’époque, je voyageais avec mon cousin. Nous avions visité en train la Belgique
wallonne, l’Allemagne, la Suisse, le village natal de mon père en Grèce, l’Italie. En arrivant à la
frontière française, nous avons dû changer de train. Je me suis retrouvé dans le wagon-restaurant
avec une femme qui m’a dit «Pardonnez-moi monsieur, s’il vous plaît». Je connaissais ces mots et
y ai repensé pendant la semaine que nous avons passée en France» Depuis ce jour-là, le français n’a
littéralement plus quitté James Natsis. De retour aux États-Unis, il a décidé de prendre des cours de
français, puis s’est rendu au Québec ainsi que dans des pays d’Afrique de l’Ouest.
Père et fils ne conversent aujourd’hui qu’en français. «Pour que cela marche et qu’Ashton apprenne
le français, il faut que je lui parle exclusivement dans cette langue», explique Jim Natsis. Ce dernier
a d’ailleurs pris les choses en main pour promouvoir la langue de Molière à Louisville et y constituer
un réseau francophone. En juillet 2008, il a lancé l’Association francophone du Kentucky. Le directeur
des affaires internationales de l’Université étatique de Virginie occidentale, travaille également avec
les différentes communautés francophones de sa ville, dont les Haïtiens, les Sénégalais et Congolais.
«C’est le visage changeant de la francophonie aux États-Unis», précise James Natsis. «Et souvent,
le français se perd dans ces communautés, car il ne s’enseigne plus.» Plusieurs initiatives ont été
lancées à Louisville. Une station de radio, Radio Bonheur, émet pour les ressortissants haïtiens du
Kentucky. L’Alliance Française a mis sur pied «Les petits amis», un programme en français chaque
samedi pour les 3-4 ans. James Natsis reconnaît les difficultés qu’il a eues pour intéresser les plus
grands au programme d’appui scolaire en français qu’il a essayé de mettre sur pied dans l’école
publique de Louisville dirigée par sa femme. Ashton grandit et James Natsis va rapidement être
confronté à l’absence d’infrastructure scolaire en français pour son fils. Dans sa «stratégie» pour
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transmettre à Ashton la langue qui le passionne, les DVD jouent un rôle central. «Nous regardons
le film Madagascar ou la série Scoubidou en français», dit-il. «Il faut que je sois têtu et essaie de
parler autant que possible à mon fils en français. (…) Quand tu ne nais pas dans un environnement
multilingue, il faut le créer». James Natsis affirme espérer pouvoir convaincre son fils des bienfaits
du bilinguisme. Et si Ashton décidait de «faire de la résistance» en parlant à son père en anglais ?
«Je suis plus grand et plus fort», répond James Natsis en riant. «S’il veut se “faciliter la vie,” le
meilleur moyen sera de me parler français !»
Used by permission of France-Amérique, © 2009.

Imaginez que votre collègue de travail souhaite que son enfant soit bilingue. Expliquez-lui ce que
vous trouvez de particulièrement intéressant dans cet article, et pourquoi.
TASK TWO

A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for this computerized
task.
COMPETENCY 011 — ORAL EXPRESSION SECTION
Question 2: Oral Presentation or Situation/Opinion
Directions: You will be asked to speak and give your opinion on a specific topic. First, you will
have 15 seconds to review the information provided. You will have 2 minutes to prepare your
response before you are asked to speak. Then, you will have 2 minutes to give your response.
A tone will indicate when you should begin speaking. You should respond as fully and as
appropriately as possible.

9

SAMPLE 2

À votre avis, est-ce que les jeux vidéo sont dangereux pour les adolescents?

64

•

Énoncez et défendez votre opinion sur ce sujet.

•

Employez des exemples précis pour soutenir vos idées.
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TASK THREE

A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for this computerized
task.
COMPETENCY 011 — ORAL EXPRESSION SECTION
Question 3: Simulated Conversation
Directions: You will participate in a simulated conversation within a context. First, you will have
30 seconds to read the outline of the conversation. The shaded lines of the outline give you an
idea of what you will hear during the conversation, while the other lines give you an idea of what
you will be expected to say. You will have five turns to participate in the conversation. A tone will
indicate when to begin speaking. Each time it is your turn to speak, you will have 25 seconds to
respond. You should participate in the conversation as fully and as appropriately as possible.
SAMPLE 3

Imaginez que vous êtes un acteur/une actrice. Vous recevez une lettre d’une agence de publicité qui
voudrait créer un spot publicitaire pour promouvoir la Fête de la Musique qui aura lieu, comme
toujours, le 21 juin. Vous contactez par téléphone la directrice de l’agence.
Directrice
Vous
Directrice
Vous
Directrice
Vous
Directrice
Vous
Directrice
Vous

•
•
•
•
•
•
•
•
•
•

Vous salue et vous pose une question.
Saluez la directrice et indiquez-lui la raison de
votre appel.
Vous répond et vous pose une question.
Dites «oui» et expliquez pourquoi cela vous
convient.
Vous répond et vous pose une question.
Dites «oui» et demandez des renseignements.
Vous répond et vous pose une question.
Dites «non» mais indiquez pourquoi ce ne
sera pas un problème.
Vous répond et vous une question.
Dites «oui» et dites au revoir.
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The text below is a script that would be heard and not seen.
Directrice

Agence Pubcom, Anne-Sophie Duplantier, que puis-je faire pour vous?
TONE (25 seconds) TONE

Directrice

Ah, oui! On m’a recommandé votre nom. Seriez-vous intéressé(e) par un petit rôle
de figurant dans cette publicité?
TONE (25 seconds) TONE

Directrice

Bien, bien vous êtes très enthousiaste. J’aime cela. Savez-vous bien jouer d’un
instrument de musique?
TONE (25 seconds) TONE

Directrice

Eh bien, disons que . . . nous cherchons une personne capable de jouer la
Marseillaise sans faute! Connaissez-vous cet hymne?
TONE (25 seconds) TONE

Directrice

J’hésite quelque peu car nous devons boucler la fin de cette publicité assez
rapidement. Si vous pensez vraiment pouvoir le faire, alors je voudrais vous
rencontrer demain matin à 10 heures au Studio 101 à l’angle de la rue Jean-Jaurès.
TONE (25 seconds) TONE

9
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INSTRUCTIONAL PRACTICES CONSTRUCTED-RESPONSE TASKS
The LOTE – French test will include two tasks that require a constructed response written
in English that reflects your knowledge of instructional practices. The instructional practices
constructed-response scores will be combined with the other constructed-response scores and the
multiple-choice section scores to produce a total test score.
For the instructional practices constructed-response section of the test, you will be asked to write
in English in ways outlined in the test. There will be two tasks in this section. The total testing
time for the instructional practices constructed-response section is 35 minutes; therefore, you
should manage your time so that you have enough time to answer the two tasks within the allotted
time. You will type your response to each question. Your response must be written in English. In
preparing your responses to the questions, you may choose to prepare and organize your thoughts
on the scratch paper provided. However, you will only be scored on the response that you type on
the computer. You may not use any reference materials during the test.
This chapter includes an explanation of how the instructional practices constructed responses will
be scored; sample questions appear in the next chapter.

10
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SCORING RUBRIC FOR FOREIGN LANGUAGE PEDAGOGY – Lesson Plan
Score
3
High

General Description

Score Descriptors

A response at this level
demonstrates evidence of a
high degree of competence in
response to the assignment, but
it may have a few minor errors

• Fully addresses and fully elaborates all categories
(vocabulary, materials, procedures and assessment)
• Demonstrates a high degree of content understanding and all
or almost all content information is accurate and well developed
• All teaching techniques described are appropriate for age,
grade and proficiency level
• All materials and activities discussed are appropriate for age,
grade and proficiency level
• Assessment instrument described elicits appropriate
information on targeted learning objective
• Response is well organized and generally coherent

2
Mid-High

A response at this level
demonstrates evidence of
competence in response to
the assignment, but it has
minor errors

• Addresses all categories (vocabulary, materials, procedures
and assessment), but some points are not fully elaborated
• Demonstrates a moderate degree of content understanding
and most content information is accurate
• Most teaching techniques described are appropriate for age,
grade and proficiency level
• Most materials and activities discussed are appropriate for age,
grade and proficiency level
• Assessment instrument described elicits moderate amount of
information related to learning objective
• Response is organized, but some parts are not fully developed

1
Mid-Low

A response at this level
demonstrates evidence of limited
competence in response to the
assignment and it has one or
more major errors

• Addresses only some of the categories (vocabulary, materials,
procedures and assessment)
• Demonstrates a low degree of content understanding and only
some content information is accurate
• Some of the teaching techniques described are appropriate for
age, grade and proficiency level
• Some materials and activities discussed are appropriate for age,
grade and proficiency level
• Assessment instrument elicits minimal information related to
learning objective
• Response is inadequately organized or not sequenced correctly

0
Low

A response at this level
demonstrates evidence of little or
no competence in response to the
assignment and it is obviously
flawed

• Addresses almost none of the categories (vocabulary, materials,
procedures and assessment)
• Demonstrates a poor understanding of content and content
information is inaccurate
• Teaching techniques described are not appropriate for age, grade
and proficiency level
• Materials are not connected to procedures and activities are not
appropriate for age, grade and proficiency level
• Assessment instrument is not described and/or the instrument
described does not relate to learning objective
• Response is disorganized
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SCORING RUBRIC FOR FOREIGN LANGUAGE PEDAGOGY – Essay
Score

General Description

3
High

A response at this level
demonstrates evidence of a high
degree of competence in response
to the assignment, but it may have
a few minor errors

• Fully addresses and completes the task
• Clearly demonstrates a high degree of understanding of the
content required by the question
• All content information is accurate and well developed
• All or almost all supporting details or examples are appropriate
and effective
• Response is well organized and generally coherent

2
Mid-High

A response at this level
demonstrates evidence of
competence in response to
the assignment, but it has
minor errors

• Addresses and completes the task
• Demonstrates a moderate degree of understanding of the content
required by the question
• Most content information is accurate
• Most supporting details or examples are appropriate and
effective
• Response is organized, but some parts are not fully developed

1
Mid-Low

A response at this level
demonstrates evidence of limited
competence in response to the
assignment and it has one or more
major errors

• Addresses and completes the task
• Demonstrates a low degree of understanding of the content
required by the question
• Some content information is accurate
• Some supporting details or examples are vague, not well defined,
not appropriate or not effective
• Response is inadequately organized or not sequenced correctly

0
Low

A response at this level
demonstrates evidence of little
or no competence in response to
the assignment and it is obviously
flawed

• Partially addresses and/or partially completes the task
• Demonstrates a poor understanding of the content required by
the question
• Most content information is inaccurate
• Most supporting details or examples are irrelevant, not effective
or missing
• Response is disorganized

Score Descriptors

10
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PREPARING FOR THE INSTRUCTIONAL PRACTICES CONSTRUCTED-RESPONSE TASKS
Following are two sample instructional practices constructed-response tasks that represent the types
of tasks you will see on the LOTE – French test.
In preparing for the instructional practices constructed-response tasks, you may wish to draft a
response by reading the question and planning, writing and revising your response. The total testing
time for this section is 35 minutes; therefore, you should manage your time so that you have enough
time to answer the two tasks within the allotted time. Be sure to write in English. Also, because no
reference materials will be available during the test, it is recommended that you refrain from using a
dictionary, a thesaurus or textbooks while writing your practice responses.

GENERAL DIRECTIONS FOR RESPONDING TO THE INSTRUCTIONAL PRACTICES
CONSTRUCTED-RESPONSE TASKS
Foreign Language Pedagogy: Instructional Practice
This section is intended to measure how well you can integrate and/or apply your knowledge of
foreign language pedagogy and theories when designing instructional units. It is not a measure of
foreign language proficiency. Your responses should be written in English.
Question
1
2

Task
Lesson Plan
Opinion/Position Essay

For each type of question, you will be given specific directions. Although your responses should be
written in English, the alternate character toolbar is provided in case you need to include words in a
foreign language.
You will have 35 minutes to answer the two questions. A clock at the top of the screen will indicate
how much time is remaining.
You can move to the next question by clicking Next. You can skip questions and go back to them
later as long as there is time remaining. If you want to return to previous questions, click Back.

11

For later review, you can mark a question by clicking Mark, which will place a check mark next
to the question on the Review screen. Clicking Mark again will remove the check mark. A question
will remain marked until you unmark it, even if you change the answer.
You can click Review at any time, and the Review screen will show you which questions you have
answered and which you have not answered. The Marked column shows all questions you have
marked for review. From the Review screen, you may go directly to any question.
You may now begin. Click Continue to go on.
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SAMPLE INSTRUCTIONAL PRACTICES CONSTRUCTED-RESPONSE TASKS
Question 1: Lesson Plan
Directions: You will be given a scenario and an objective around which you will design a lesson
plan. Your response should be written in English. It should be grade appropriate and should address
the objective given. Write your response in the space provided.
Make sure that you include the following information in your lesson:
•
•
•
•

Vocabulary you will include in the lesson
Materials you will use in the lesson
Detailed description of procedures and activities that will be part of the lesson
Informal or formal assessment or evaluation of students’ learning

Make sure you include all the blank categories in your response.
Manage your time so that you allow enough time to plan, write and revise your response. Typically,
an effective response will contain a minimum of 200 words.
TASK ONE

Assume that you are teaching a third-year, high school foreign language class. Your students are
from 15 to 17 years of age. Most students are estimated to be in the intermediate range, as described
in the ACTFL Proficiency Guidelines. Design an instructional unit on a popular legend from the
target culture. At the end of the unit, students will discuss in the target language their readings of
the legend and share their personal reactions to the characters and events depicted in the text. Your
unit will cover three class periods of 50 minutes each.
School Grade:

Third year, high school

Student Profile:

15–17 years of age

Proficiency Level:

Intermediate range in the ACTFL Proficiency Guidelines

Theme/Topic:

A popular legend from the target culture

Objective:

Students will discuss in the target language their readings of the legend
and share their personal reactions to the characters and events depicted in
the text

Length of Unit:

3 class periods of 50 minutes each

Vocabulary:
Materials:
Procedures/Activities:
Assessment:
Make sure you include all the blank categories in your response.
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Question 2: Opinion/Position Essay
Directions: You will be given a scenario to write an essay to support your opinion or position on
the issue. First, read the scenario. Then, write your response in English in the space provided.
Make sure that your essay includes reasons and/or examples to support your opinion.
Manage your time so that you allow enough time to plan, write and revise your essay. Typically, an
effective essay will contain a minimum of 150 words.
TASK TWO

The school district where you teach is facing a budget deficit, and officials have been asked
to implement changes in order to reduce costs. Some officials in the school district propose
eliminating the foreign language program in elementary school in order to reduce the need for
additional teachers and maximize use of classroom space. Write an essay giving reasons why the
foreign language program in elementary school should continue.

11
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ARE YOU READY? – LAST MINUTE TIPS

PREPARING TO TAKE THE TEST
Proficiency in a language is acquired over a period of time through continual practice and use of
the language. It is important to familiarize yourself with the testing format for the TExES LOTE –
French test. It is also important to develop an understanding of how the test will be administered so
that you will know what to expect on the day of the test.
TEST FORMAT
The LOTE – French test is designed to include a total of 120 multiple-choice questions, 3 oral
expression constructed-response tasks, 3 written expression constructed-response tasks and
2 instructional practices constructed-response tasks. There are some questions that are being pilot
tested by including them in the test in order to collect information about how they will perform
under actual testing conditions. These questions are not considered in calculating your score, and
they are not identified on the test.
WHAT TO EXPECT DURING THE TEST
The following information about the test session may be helpful to you as you prepare to take the
test. A Supplemental Guide for the LOTE – French test is available on the ETS TExES website at
www.texes.ets.org. See this guide for an authentic preview of the screens for the computerized tasks.
• Follow directions and listen carefully. At the beginning of the test session and throughout
the test, follow all directions carefully. The test will contain general directions for the entire
test, specific directions for sections of the test and directions for specific test questions. The
general directions for the test will appear on the screen in English. The general directions
for the listening comprehension section of the test are recorded in English as well as written
in English in the test. Directions for specific test questions are written in the test in English.
Read the directions carefully to ensure that you understand them before you respond to the
questions. Click Help to review the General Directions, Testing Tools, How to Answer and
How to Scroll. The test clock will not stop when the Help function is being used.
• Avoid spending too much time on one question. If you have given the question some
thought and you still don’t know the answer, eliminate as many answer choices as
possible and then select the best choice. If you are in the Reading, Written Expression
and Instructional Practices sections, you can review your responses by clicking Review.
However, it is best to do this only after all the questions have been answered so you can
stay focused and save time. After answering a question, move on to the next question by
clicking on Next. To return to a previous question, click on Back. If you are uncertain
about a question and want to review it again later, click on Mark. This will place a check
mark next to the question on the Review screen. The Review screen lists all of the questions
in the current test section and their status. This can be accessed by clicking on Review.
Only questions that have already been seen may be reviewed. If you have time remaining
at the end of the Reading and Written Expression sections of the test, you will be given the
option to “Return” to the last question in the section, “Review” or “Continue.” At this point,
you can either go back and review your answers or continue. If you choose to continue
instead of reviewing your answers, you will not be able to go back and review any further.
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• Responding to listening multiple-choice questions. For the listening section of the test,
you will be asked to listen to a selection and then respond to six multiple-choice questions
related to that selection. You will hear each selection once and then you will have time to
preview the questions before you listen to the selection a second time. Then you will have a
short period of time per question to think about and select your response.
• Responding to oral expression constructed-response tasks. For the oral expression section
of the test, you will be asked to speak in the target language (i.e., French) in ways outlined
in the test. There will be three tasks in this section, each requiring a different type of
response. For each task, you will read the directions in English and listen to the actual
question in the target language (i.e., French). You will have time to consider and prepare for
the task. Following the preparation time, you will be prompted to speak. You may choose
to make notes to prepare your response on the scratch paper provided; however, you will
be scored only on your recorded oral response. You may not use any reference materials
during the test.
• Be sure to speak naturally and appropriately in the target language (i.e., French) when
responding to the oral expression constructed-response questions. The test is designed to
measure your proficiency in the target language (i.e., French)—there are no prescribed
answers to these questions; however, each response needs to follow all the task directions to
be appropriate. Say as much as you can until the response time is over or until you feel you
have provided a thorough response.
• Responding to written expression constructed-response tasks. For the written expression
section of the test, you will be asked to write in the target language (i.e., French) in
ways outlined in the test. There will be three tasks in this section. Your response must
be written in the target language (i.e., French). You may not use any reference materials
during the test.
• Responding to instructional practice constructed-response tasks. For the instructional
practice constructed response section of the test, you will be asked to write in English
in ways outlined in the test. There will be two tasks in this section. You may not use any
reference materials during the test.
CHECKLIST
Complete this checklist to determine if you are ready to take your test.
✓

Do you know the testing requirements for your teaching field?

✓

Have you followed the test registration procedures?

✓

Have you reviewed the test center identification document requirements in the Registration
Bulletin or on the ETS TExES website at www.texes.ets.org?

✓

Do you know the test frameworks that will be covered in each of the tests you plan to take?

✓

Have you used the study plan sheet at the end of this booklet to identify what content you
already know well and what content you will need to focus on in your studying?
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✓

Have you reviewed any textbooks, class notes and course readings that relate to the
frameworks covered?

✓

Do you know how long the test will take and the number of questions it contains? Have
you considered how you will pace your work?

✓

Are you familiar with the test directions and the types of questions for your test?

✓

Are you familiar with the recommended test-taking strategies and tips?

✓

Have you practiced by working through the sample test questions at a pace similar to that
of an actual test?

✓

If constructed-response questions are part of your test, do you understand the scoring
criteria for these questions?

✓

If you are repeating a test, have you analyzed your previous score report to determine areas
where additional study and test preparation could be useful?

THE DAY OF THE TEST
You should have ended your review a day or two before the actual test date. Many clichés you may
have heard about the day of the test are true. You should:
•
•

•
•
•
•

12

Be well rested.
Take the appropriate identification document(s) with you to the test center (identification
requirements are listed in the Registration Bulletin and on the ETS TExES website at
www.texes.ets.org).
Take 3 or 4 well-sharpened soft-lead (No. 2 or HD) pencils with good erasers.
Eat before you take the test.
Be prepared to stand in line to check in or to wait while other test takers are being
checked in.
Stay calm. You can’t control the testing situation, but you can control yourself. The
supervisors are well trained and make every effort to provide uniform testing conditions,
but don’t let it bother you if a test doesn’t start exactly on time. You will have the
necessary amount of time once it does start. Using the Reducing Test Anxiety booklet in
the days before you test may be helpful in mentally and emotionally preparing yourself to
test. It is available free at www.texes.ets.org.

You can think of preparing for this test as training for an athletic event. Once you have trained,
prepared and rested, give it everything you’ve got. Good luck.
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STUDY PLAN SHEET

STUDY PLAN
Content covered
on test

How well do I
What material do I What material do I
know the content? have for studying
need for studying
this content?
this content?

Where can I find
the materials
I need?

Dates planned for
study of content

Date
completed

A
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PREPARATION RESOURCES

PREPARATION RESOURCES
Success on this test is not simply a matter of learning more about how to respond to the question
types on the test; it also takes real knowledge of French language and culture. You must show the
ability to comprehend written and spoken French and to produce comprehensible and proficient oral
or written responses to each question. It must be obvious that your ability in all four language skills
(reading, listening, speaking and writing) in French is strong enough to serve as a solid, desirable
model in guiding your students in the classroom to develop and improve their own capabilities in
the French language.
Therefore, it would serve you well to consider the following areas for review prior to taking the test.
1. Familiarize yourself with the test content and format as presented in this manual.
2. Review the multiple-choice sample questions and suggested approaches in this manual.
3. Review the sample constructed responses and explanations in the scoring rubrics for how
the responses will be scored.
The specific resources listed below may help you prepare for the TExES test in this field. These
preparation resources have been identified by content experts in the field to provide up-to-date
information that relates to the field in general. You may wish to use current issues or editions to
obtain information on specific topics for study and review.
JOURNALS
Foreign Language Annals, American Council on the Teaching of Foreign Languages (ACTFL)
French Review, American Association of Teachers of French (AATF)
Le français dans le monde, La fédération internationale des professeurs de français
OTHER RESOURCES
L’essentiel de la grammaire, Hoffman, Prentice Hall, 1995
Travaux Pratiques for L’essentiel de la grammaire française, Schulz, Prentice Hall, 1995
Une Fois Pour Toutes: Une Revision Des Structures Essentielles De La Langue Francaise Hale
Sturges
Facile à dire—Les sons du français, Duménil, Prentice Hall, 2003
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ONLINE RESOURCES
The list below represents only a fraction of the websites where you can learn about French, practice
grammar and vocabulary, read French magazines and newspapers, listen to French radio programs,
view French television programs or even practice speaking French. Using these websites can
provide you with extensive experience in reading and listening to French, and can also help with
preparing for the speaking and writing segments of the exam.
American Association of Teachers of French (AATF) — www.frenchteachers.org
ACTFL Proficiency Guidelines — www.sil.org/lingualinks/languagelearning/OtherResources/
ACTFLProficiencyGuidelines/contents.htm
CLE Internaional — www.cle-inter.com/home.html
Education Resources Information Center (ERIC) — www.eric.ed.gov
Fédération International des professeurs de français (FIPF) — www.fipf.info
Tennessee Bob’s Famous French Links — www.utm.edu/departments/french/french.html
Texas Education Agency (TEA) — www.tea.state.tx.us
Le nouvel observateur — http://tempsreel.nouvelobs.com/index.html
Radio France International — www.rfi.fr
My Language Exchange — www.mylanguageexchange.com/Learn/French.asp
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